
 

 



Draft document for Assessment Committee 

Assessment at Heartland Community College 

What is Assessment? 

The term assessment literally can be translated from the Latin term assidere, which means "to sit 
by or aside."  This can be interpreted as the practice of a teacher observing the learning processes 
and then acting on those observations to improve that process.  Thus, assessment in the 
classroom allows faculty to bridge the gap between what has been taught and what has been 
learned.   

Assessment can and should be both formative and summative in the classroom.  Formative 
assessments are built into the learning process.  The most common type of formative assessment 
involves using any of the Classroom Assessment Technique (CAT) suggested by Cross and 
Angelo.  For example, many faculty members choose to use the one-minute paper or a 
background knowledge probe to gauge student levels of understanding before administering a 
summative assessment. Summative assessments are those that examine student work at a specific 
time (i.e., at the end of a unit, at midterm, at the end of a course or at the end of a program).  
Examples of summative assessment include a test, a research paper, a performance, a project, a 
presentation or a portfolio of work. 



 

Why Assess? 

A common question that is often asked is: "Why should I do assessment and/or why is it 
important?"  There are essentially three main reasons.  First, there are what can be described as 
the political reasons.  Assessment is a requirement for accreditation.  For us, it’s the North 
Central Association (NCA).  While some may claim that assessment is just the latest fad 
dreamed up by accreditors, the reality is that assessment has been around for over thirty years 
and shows no signs of going away.  At the state level, the Illinois Community College Board 
(ICCB) expects member institutions to demonstrate student learning through an assessment 
plan.  This is in response to both the legislators and the taxpayers who are asking for 
accountability in education.  In some states, talk of tying funds to student performance is a real 
issue, especially in the K-12 schools.  Assessment plans that have been implemented provide the 
evidence of student learning that accreditors, legislators, and taxpayers are demanding from 
educational institutions. 

Second, assessment is a learning-centered endeavor.  Assessment methods can provide the means 
to improving the learning experience.  The goal of faculty should be to help learners be more 
effective and efficient in the learning process.  In the past some faculty assumed learning was 
taking place because they were teaching.  A standard for many teachers was to give four exams - 
one roughly every four weeks in a sixteen week semester - and nothing else.  Unless students 
asked questions, the assumption was made that the students were learning.  Then, when an exam 
was given, those teachers were often surprised by a lack of student performance.  Faculty are 
now much more in tune with what their students are or are not learning during the process and 
can adjust their instructional methods before assessing the product of student work.  Thus, 
assessment can be used to improve the quality of the learning in our courses. 

The third and final reason to assess is for the valuable information it provides to the faculty.  
Data generated from classroom assessment can lead to valuable insight for the instructor about 
student learning. If you have ever asked yourself "Why aren't my students learning what I am 
teaching?" after grading a test or a paper, then assessment can be a tool to find the answer. When 
faculty know whether students are learning or not, they can continue to do what works and can 
also tweak their instruction and, hopefully, produce a more effective approach to helping 
students learn. 



 

How is Assessment done at Heartland Community College?  

Based on the work at Alverno College, our course-embedded approach to assessment begins with the 
design of the course. Each course syllabus must identify the learning outcomes to be achieved and must 
address the range of assessment methods that may be used in sections of that course.  For example, the 
table below is from the ENGL 101 course revision that was presented for approval to the Assessment 
Committee on May 1, 2009.   

Column one lists the learning outcomes, while columns 2 and 3 list ties to any general education 
outcomes and any means to assess the outcome.    

COURSE OBJECTIVES (Learning Outcomes) 

After completing this course, the student should be 
able to: 

General 
Education 
Learning 
Outcome 

Assessment 

Establish and maintain a voice that is appropriate to 
the selected rhetorical context  

PS4 Portfolio 

Demonstrate theoretical and practical 
understanding of the relationship between audience 
and purpose, and produce texts that address a 
variety of audiences effectively 

CO5 In-class assignments, Portfolio, Quizzes 

Engage inquiry in evaluating differences in 
perspectives and opinions—including critical self-
assessment of one’s own perspective and its 
relationship to the perspectives of others  

DI1 In-class assignments, Class discussion, 
Portfolio, Quizzes, Annotated working 
bibliographies 

Develop an essay that demonstrates effectively 
organized and presented reasoning and supporting 
evidence 

 In-class assignments, Portfolio, and Quizzes 

Interact effectively with multiple sources, 
subordinating them to the writer’s purpose; 
creating confidence that they have been represented 
fairly; and documenting them in MLA style 

CT2 In-class assignments, Portfolio, and Quizzes, 
Annotated working bibliographies 

Develop an effective writing process that includes 
successful strategies for inventing, choosing, and 
narrowing a topic; exploring and developing ideas 
through research and critical reading; and employs 

CT3 

 

 

In-class assignments, Portfolio, and Quizzes 



global and local revision and editing strategies  

 

PS 4 (Problem Solving Outcome 4): “Student analyzes the situation, explores different outcomes from 
multiple frameworks, applies the appropriate solution, analyzes the results, and refines the solution.” 

DI 1 (Diversity Outcome 3): Domain Level—Valuing; “Students reflect upon the formation of their own 
perspectives, beliefs, opinions, attitudes, ideals, and values.” 

CO 5 (Communications Outcome 5): “Students communicate ethically through monitoring their behavior 
and interactions with others.” 

CT 2 (Critical Thinking Outcome 2): “Students determine value of multiple sources or strategies and 
select those most appropriate in a given context.” 

CT 3 (Critical Thinking Outcome 3): “Students generate an answer, approach, or solution through an 
effective synthesis of diverse sources and arguments, and provide a rationale.” 



 

What is the role of the Assessment Committee? 

The Assessment Committee (AC) is first and foremost concerned only with the learning outcomes and the 
means to assess those outcomes. The learning outcomes are essentially the minimum sets of skills or 
abilities that a student must achieve to successfully complete the course.  A variety of methods including 
Classroom Assessment Techniques (CAT's), portfolios, core test items, papers, presentations, and rubrics 
are then used by faculty to see how well students demonstrate mastery of the learning outcomes. 

Items that the AC is looking for: 

• Key words used in the learning outcomes should reflect the level expected of the learner.    
• If a learning outcome reflects also a General Education (GE) Learning Outcome, then that code 

for the GE Learning Outcome should also be present.   
• Courses that meet a GE (as in a IAI course) requirement should have at least one of GE Learning 

Outcomes listed in the syllabus.  
• A syllabus should have only the most important GE Learning Outcomes listed.  Having more than 

three is not recommended.  
• The course evaluation should contain a recommended system for grades.  These can be 

approximate percents or point values.   
• The syllabus should include a means to assess the outcomes.  This should be a three column table 

that shows each learning outcome, any GE Learning Outcome, and how each will be assessed.  
• A syllabus with a GE Learning Outcome should address how these outcomes will be assessed as 

well as reported.   
• The required writing (and reading) section should be reflected in the evaluation system and the 

means to assess.  For example, if writing in the form of an essay is required, then that should be 
mentioned in both the evaluation as well as the means to assess the students.   

In conclusion, the AC hopes to insure that a new or revised course addresses the assessment 
issues in the course.  While individual faculty members may still assess learning outcomes 
utilizing different methods from those recommended in a master course syllabi, having an 
assessment plan in writing helps to insure that new faculty are aware of the assessment 
requirements for all courses.  



 

What about general education?  

The most significant factor affecting the College’s academic climate—especially, but certainly not solely, 
for students enrolled in the first two years of baccalaureate education and intending to transfer to an upper 
division degree program—is the emphasis the College places upon its General Education Learning 
Outcomes. They represent the College’s attempt to answer the following questions:  

• What do we want our learners to be able to do? 
• In what contexts will we teach them how to do these things? 
• What level of proficiency do we require? 

 

Essentially, the College expects its graduates to be able to write and speak clearly and effectively to 
different audiences for a variety of purposes; to appreciate diversity in a global context; and to solve 
problems and make critical judgments.  The specific outcomes are listed below. 



 

Communication Learning Outcomes  
Revised Outcomes, Spring 2005  

CODE STATEMENT QUALITIES 

CO1 
Students compose a message and provide 
ideas and information suitable to the topic, 
purpose, and audience. 

Students create a message using various 
structures, claims, support, credibility, etc., 
depending upon their topic, purpose, and 
audience. 

CO2 Students effectively deliver a message via 
various channels/modalities. 

Students prepare written, oral, visual, and/or 
experiential materials for an area of study. 

CO3 

Students listen in order to comprehend 
information, critique and evaluate a 
message, show empathy for the feelings 
expressed by others, and/or appreciate a 
performance. 

Students determine what is expected of them as 
listeners in an interaction and respond 
appropriately. 

CO4 Students are self-reflective of the 
communication process. 

Students objectively analyze their own 
communication and modify it when necessary. 

CO5 
Students communicate ethically through 
monitoring their behavior and interactions 
with others. 

Students recognize the meanings and values 
associated with their communication and take 
these into account during the communication 
process. 

CO6 Students can recognize and negotiate 
differences.  

Students develop and use appropriate conflict 
management strategies. 

Note: The term “message” in each of the first three Outcomes implies any form of communication –  



 

Diversity Learning Outcomes  

Revised Outcomes, Spring 2005 

CODE DOMAIN LEVEL* STATEMENT 

DI 1 Receiving Students are receptive to beliefs and values that 
differ from their own. 

DI 2 Responding 
Students consider the views of others in light of 
those persons’ experiences and particular 
understandings. 

DI 3 Valuing 
Students reflect upon the formation of their own 
perspectives, beliefs, opinions, attitudes, ideals, 
and values. 

DI 4 Organizing 

Students explain the contributions of diverse 
perspectives to the development of various fields 
of inquiry and to society as a whole, and re-
examine their own values and beliefs in light of 
the insights they have gained from their study of 
other cultures. 

DI 5 Characterizing 

Students consistently and characteristically 
approach diversity issues in a manner that 
exemplifies respect for and appreciation of 
difference. 

*These domains reflect those found in Krathwohl & Bloom's Taxonomy of the Affective Domain. 



 

Problem-Solving Learning Outcomes 

Revised Outcomes, Spring 1998  

CODE STATEMENT QUALITIES 

PS1 
Student can solve problems based on 
examples and frameworks provided by 
instructor.  

Student can only solve problems that they are 
shown first. Student sees answers as only 
being right or wrong. Student is highly 
dependent on the instructor. 

PS2 
Student identifies the type of problem 
and use a framework to solve the 
problem. 

Student can solve problems different from 
those shown. Student recognizes where the 
process broke down when incorrect answers 
result. 

PS3 

Student identifies the type of problem 
and, from multiple problem solving 
methods, chooses the best method and 
solves problem. 

Student tries to apply multiple strategies to 
solve problems. Student shows ability to 
solve problems which have not been 
previously demonstrated by the instructor. 
Student is not as dependent on the instructor. 

PS4 

Student analyzes the situation, explores 
different outcomes from multiple 
frameworks, applies the appropriate 
solution, analyzes the results, and 
refines the solution. 

Student sees problem solving as a process 
and is not satisfied with first answer to 
problem - reviews answers for validity. 
Student transfers problem solving ability 
across the disciplines. 

PS5 
Student has the ability to define, 
interpret, and solve problems through 
collaboration with others.  

Student has the ability to consult with 
students from other disciplines to solve 
problems in all situations. Student perseveres 
until solution is found. 

Note: Unlike the Communication and Diversity outcomes, these are leveled from low (PS1) to high (PS5) 
and are meant to show a progression of the student.  



 

Critical Thinking Learning Outcomes 
Created Outcomes, Spring 1998 

CODE STATEMENT QUALITIES 

CT1 

Students gather knowledge, apply it to a 
new situation, and draw reasonable 
conclusions in ways that demonstrate 
comprehension. 

Students inquire into an unfamiliar 
situation given a strategy or concept. 
(Responding in a similar situation) 

CT2 
Students determine value of multiple 
sources or strategies and select those 
most appropriate in a given context. 

Students compare various perspectives, 
strategies or concepts and respond using 
the most appropriate alternative. (Making a 
decision) 

CT3 

Students generate an answer, approach, 
or solution through an effective synthesis 
of diverse sources and arguments and 
provide a rationale. 

Students use creative thinking to produce a 
product, idea, or method that is new to 
them.  (Designing your own) 

CT4 
Students actively reflect on their answer, 
approach, or solution and act upon those 
reflections to improve the final result. 

Students justify, challenge, and revise their 
position, judgment, or conclusion through 
self-assessment and active reflection.  
(Reflecting upon one’s own thought 
process) 

Note: Unlike the Communication and Diversity outcomes, these are leveled from low (CT1) to 
high (CT4) and are meant to show a progression of the student. 

Also, the Critical Thinking outcomes were modeled using Bloom’s Taxomony of Cognitive 
Domain - specifically levels three through six.  Thus, CT1 corresponds to Application, CT2 
corresponds to Analysis, CT3 corresponds to Synthesis, and CT4 corresponds to Evaluation. 



 

What is the Cornerstone Project? 

Beginning with what have been deemed the “Cornerstone” courses in our General Education Program 
(those with the highest enrollment)*, this Project seeks to tie course learning outcomes to General 
Education Program Outcomes (Critical Thinking, Problem Solving, Communication, and Diversity) and 
develop meaningful assessments for those Program outcomes. 

It’s also about coordinating the efforts of the General Education Program faculty to ensure that faculty 
have a common understanding of our four General Education Program outcomes and that faculty assess 
them in ways that reflect that common understanding. 

Finally, it’s about developing a systematic approach to the delivery and assessment of our General 
Education Program through a course development process which ensures that every course identified as 
“Cornerstone” includes assessment of one level of each of the four main General Education Program 
outcomes, and through a program development process which ensures that across the General Education 
Program, each of the 20 levels of the General Education Program outcomes are taught and assessed.  

The Cornerstone course design process seeks to accomplish the following: 

1) Engage faculty teaching General Education Cornerstone (high enrolled) courses in cross-
disciplinary conversations about how they teach and assess General Education Program 
outcomes; 

2) Identify the Critical Thinking, Problem Solving, Communication, and Diversity 
Outcomes that will be covered in each course; 

3) Establish assessments for General Education outcomes which are consistent with, and 
reinforcing of, assessments of the same outcomes in other courses in other disciplines; 

4) Create a teaching guide book for each Cornerstone course to be used by all those who 
teach the course. The guide book will establish consistency of understanding and 
assessment of the Gen Ed outcomes covered in the course; 

5) Implement the Grade Book Project for the Course to assess how students are performing 
on the General Education outcomes; 

6) Assist and mentor part-time faculty in carrying out the course revisions and in completing 
Assessment Forms for the General Education Program outcomes of the course. 

 

The Cornerstone program development process seeks to accomplish the following:  

• Identify the placement of the 20 General Education Program outcomes across courses to 
ensure adequate coverage and reinforcement; 

• Aggregate assessment of the 4 main General Education Program outcomes (CT, CO, DI, 
PS) across the program through use of the Gradebook Project; and 

• Bring together faculty across courses teaching and assessing the same General Education 
Program outcomes (e.g., all those who teach courses containing CT4) to discuss how they 
are assessing those outcomes. 

 



* Phase I Cornerstone (Fall 2008-Spring 2009) included the four highest enrolled General Education 
courses: ENGL 101, COMM 101, PSY 101, and SOC 101; Phase II Cornerstone (Fall 2009-Spring 2010) 
will include the next highest enrolled General Education courses: BIOL 114, ENGL 102, HIST 135/136, 
HUMA 101, POS 101, PSY 209, RELI 215, and SOC 135, as well as BUSN 110, which is not a General 
Education course, but is a high enrolled transfer course that adheres to the General Education Program 
outcomes. 



 

What is the Assessment Form? 

Our approach to assessment continues with individual faculty.  As of FY 2009 each full-time faculty 
members must submit two assessment forms as part of the annual self-evaluation process.  Part-time 
faculty members are also encouraged to complete the form.   

The assessment form was developed in the ASC to allow faculty members to reflect on their assessment 
activities. The intent was to allow faculty to make curricular changes based on their investigations of one 
learning outcome each semester. The questions behind the creation of the form were basic. Are the 
students learning? How do you know? 

By completing the form each semester the faculty were indeed reflecting on their practice and using their 
professional judgment to assess student learning. One primary goal was to have faculty link graded and 
non-graded assignments to the course outcomes. Another goal was to have faculty discuss their “findings” 
with another faculty member, an IDC staff member or their Associate Dean. This goal was loosely based 
on the scholarship of teaching literature that advocates making classroom research public. 

Assessment Form Quickview 

Name:  

List faculty name  

Semester  

List semester and year  

Course  

List course and section(s)  

Learning Outcome Statement(s)  

Copy from syllabi (add GE outcome code if applicable)  

Instructional Activity  

What did you have students “do”?  

Evidence of Student Learning  

How well did they “do”?  

Reflection(s) on Curriculum (Revision or Not)  



Share your professional judgment on what to change or keep. 



 

What is the Gradebook Project 

Our approach to assessment is evolving through the AQIP Assessment Academy Project called: “The 
Gradebook Project”.  This project was developed because in many ways faculty members "do" 
assessment as part of their normal teaching each semester. The question was how to take the grading 
efforts of faculty and link them to the learning outcomes of the course/college. 

There were three primary goals of the Project. First, we wanted to see the links between our assessments 
and our learning outcomes. Second, we wanted to see how well students perform across the learning 
outcomes. Third, we wanted to give faculty a way to share assessment methods that appear to be working. 
Over 20 faculty members have created initial gradebooks in Excel that allow them to track how each 
student performs across all the learning outcomes of the course.  Students will not only be able to see an 
overall course grade, but they will be able to see their performance by learning outcome of the course. 
The gradebook can also aggregate the data and indicate the outcomes that students appear to master well 
and those that appear to be more challenging.   



 

What are the Five Questions? 

Each instructional area is required to complete a Program Review Report for the Illinois Community 
College Board (ICCB) every 5 years.  Many program areas at Heartland have decided to write annual 
reports based on the five questions which the Office of Institutional Research developed. 

• Why are we here? The College’s Mission and Values provide the answer to this 
question and the foundation for all planning. These are, in turn, influenced by both the 
Community College Act and statewide higher education goals. 

• What are we trying to accomplish? The College’s Operational Goals are stated at the 
highest level in the Goals and Purposes associated with the Mission. They direct the 
ongoing activities of the College and are monitored by appropriate performance 
indicators. 

• How are we doing? A variety of regular institutional, state and accreditation reports 
contain data and information that enable College personnel to monitor the success of both 
operational goals and strategic initiatives. 

• What does it mean? Analysis of the performance data in the context of national, 
statewide, community and other internal and external environmental factors provides the 
basis for making adjustments in operations and planning new initiatives. 

• Where are we going? The Strategic Goals focus on new initiatives, significant 
improvements and areas of special emphasis that provide direction for expansion and/or 
improvement efforts. 

 

 


